
www.manaraa.com

DOCUMENT RESUME

ED 137 455 UD 016 828

AUTHOR Almeida, Cynthia H.; 01Shaughnessy, Thomas
TITLE Corrective Reading Services in Nonpublic Schools,

ESEA Title I 1974-1975.
INSTITUTION New York City Board of Education, Brooklyn, N.Y.

Office of Educational, Evaluation.
PUB DATE 75
NOTE 38p.; New York City Board of Education Function No.

09-59626

EDRS PRICE MF-$0.83 HC-$2.06 Plus Postage.
DESCRIPTORS *Corrective Reading; Elementary Secondary Education;

*Nonpublic School Aid; Program Evaluation; *Reading
Ability; *Reading Achievement; *Reading Development;
Reading Improvement

IDENTIFIERS Elementary Secondary Education Act Title I; ESEA
Title I; *New York (New York)

ABSTRACT
This document presents a description and evaluation

of the Corrective Reading Services Program designed to serve
approximately 13,769 eligible, educationally deprived pupils in 229
nonpublic schools of New York City during the 1974-1975 school year.
The purpose of the program was to improve the reading level of the
students through a corrective reading component designed to
supplement the regular reading program of the schools served.
Students in the program had to meet the dual eligibility criteria of
residence in a target area and a level of educational achievement
below minimum grade level competency. Emphasis in the selection
process was placed on students between.grades one and six, although
students above that level who showed significant retardation were
given service. Instructional time varied from one school to another.
Classes ranged in length from 45 to 60 minutes. The instructional
methods used by each teacher varied, but they were geared to meeting
the needs of individual students. The evaluation had two aims: to
determine if the implementation of the program had been conducted in
accordance with the proposal guidelines and to determine if there was
a statistically significant increase in pupil reading achievement for
the 1974-1975 period, as measured by standardized tests. In terms of
implementation, it was found that the.program and the proposal
guidelines coincided. In terms of pupil achievement, it was found
that achievement in reading was outstanding, on the whole, the only
exception being grades 10 and 12. (Author/AM)

Documents acquired by ERIC include many informal unpublished
* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, items of marginal *
* reproducibility are Often encountered and this affects the quality *

* of the microfiche and hardcopy reproductions ERIC makes available *
* via .the ERIC Document Reproduction Service (EDRS). EDRS is not
* responsible for the quality of the original document. Reproductions *
* supplied by EDRS are the best that can be made from the original. *



www.manaraa.com

LC\

LC\

LLB

FNA1.LIAT1ON REPORT

on No. -59626

CORRECTIVE READING SERVICES

IN NONPUBLIC SCHOOLS ESEA TITLE

1974-1975

Cynthia H. Almeida,

Tho_as O'Shaughnessy, Ph.D.

An evaluation of a New York City .2c-heal district
educational project funded under Title T of the
Elementary and Secondary Education Act of 1965
(PL 89-10) performed for the Eoard of Education
of the City of New York for the 1974-75 school
year

Dr. Anthony J. Polemeni, Director

BOARD OF EDUCATION OF THE CITY OF NEW YonK
OFFICE OF EDUCATIONAL EVALUATION
110 LIVINMT;TON 5TREET, DROOKLYN, N. Y. 11201

2

U S OEPARTMEN r OF HEALTH.
EDUCATION &WELFARE
NATIONAL INSTITuTE OF

EDUCATION

THIS DOCUMENT HAS BEEN REPRO.
DUCE') EXACTLY AS RECEIVED PROM
THE PERSON 9R ORDANIzATION
AT1ND IT po$NTS OF VIEW OR OpINIoNS
STATED DO NOT NECESSAR;LY REFIRE-
sENT OFF IEIAL NATIONAL INTTITUTE OF
EDUCATION POSt rioN OR POLICY



www.manaraa.com

Corrective Reading Services

Nonpublic Schools ESEA Title I

Table of Contents

Chapter

Table of Contents

List of Tables

I. The Progra_

II. Evaluative Proce-ures

III. Findings

IV. Summary of Major Findings,
Conclusions and Recommendations 21

List of Appendices 25

Appendix A--MIR Forms Al

Appendix B--Exemplary Program
Abstract Bi

Appendix C- Data Loss Form Ci

F age



www.manaraa.com

List of_ Tab ler

Table Page

Analysis of Variance of
Reading Achievement Using
Real Versus Anticipated
1,osttest Scores

11. Computed Scheff6 Values for
Component Anticipated and
Real Posttest Means per
Grade and Test-Type

4

15

le



www.manaraa.com

-1-

Chapter I

THE PROGRAM

The Corrective Reading Services program was a component

within the u brella program entitled, "ESEA. Title I Nonpublic

School Programs," (Function *09-59625). The Corrective Reading

Serices component was designed to serve approximately 13,769

eligible, educationally deprived pupils in 229 schools of

New-York City during the 1974-1975 school year. The purpose

of the program WdS to improve the reading level of the students

through a corrective reading component designed to supplement

the regular reading program of the schools served. The program

was recycled from the previous year.

The term 'nonpublic schools' included 7chools of a number

f religious denominations, among them, Roman Catholic, Hebrew,

Lutheran, Greek Orthodox, Episcopal, Ukranian, Society of Friend-

and Seventh Day Adventist. While the program -flowed for the

inclusion of non-denominational schools there were none par-

ticipating inthe program during the current school year.

Personnel involved in the program included: one co rdi-

nator, one assistant to the coordinator, seven field supervisors,

241 teachers, one school secretary, one senior stenographer,

and two typists.

Daily prOgrams of the teachers consisted of six hours

and twenty minutes at the assigned schools. Of this time, four

were devoted to classroom instruction, one hour to
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conference and professional time, and the remainder to lunch

and pre-class preparation.

Students in the program had to meet the dual eligibility

criteria of residence in a target attendance .,rea (Federal

RegulationsUnited States Office of Education, 11/28/68,

section 116.17d), and a level _f educational achievement below

minimum grade level competency.

These primary target group students -:ere identified

through a Title I Eligibility Survey conducted under the

supervision of the New York Citv Board of Education by Appli d

Urbanetics, Inc. Children selected for Corre-ive Reading were

required to understand the English Language. The competency

entering first graders, in schools where principals elected

to include first graders in the program, was determined by a

total score of below 24, or a letter rating of E _n the Metro-

politan Readiness tests, Form A or B.

Children in grades two through twelve were given appro-

priate standardized tests to d termine their needs in the pro-

gram. Minimum levels of competency fer eligibility, and

e ific tests to be used in determining competency

clearly outlined in internal communications from the coordina or

the program to the Title I reading teachers--Assessme t

of pupil reading performance for placeent within reading

groups was completed on or before October 4, 1974. The groups,

usually of from five to ten pupils, met regularly from this

date until the second or third week in June, depending Aron

the -ategory of private school involved. Cor-ective Reading.
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sessions were from 45 to 60 minutes in length, conducted twice

per week per student.

Emphasis in the selection process was placed on students

between grades one and six, although students -bove that level

who showed signifi ant retardat on were given service. The

. nal selection of pupils was determined by cooperative effor

of principals and teachers of the nonpublic schools, and

Title T teachers. First priority was given to those children

whose reading nez?.ds were greatest.

In addition to remediation in the basic skills of

reading and mathematics, the overall umbrella Nonpublic

School program provided the following supportive 6ervices:

Clinical Guidance; Speech Therapy; Homework Help. Students

were required to be enrolled in one of the basic skills components

in order to qualify for assistance in the supportive services

components. According to need, a student could receive

assistance from all of the three supportive service components.

One other supportive service was connected to the Corrective

Reading program, namely, that of paraprofessional assistance

p:cvided by the decentralized local school districLs. A total

of 107 paraprofessiorials worked with the Corrective Reading

teachers.
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Chapter II

EVALUATIVE PROCEDURES

The Corrective Reading Servi es Component in the

umbrella Nonpubli= schools program was designed to supplement

the regular reading program in these schools in order to rai e

the reading achievement levels of educationally deprived childr n

in grades one through twelve, reading one or more years below

grade level=

The two basic evaluation objectives of this report

e: a) Analys s of the implementation of the program in

accordance with funding proposal guidelines; b) Analysis

of pupil reading achievement on standardized t

INFLE E ATION

Implementation aspects of the Corrective Reading

program were evaluated through a series of obsarvati ns of

classrooms of the program in operation. Twenty schools were

visited, and the work of 23 teachers...and their students were

evaluated. Each of the schools was visited twice, once during

the winter and once in the early spring. The number of

schools in this sample constituted slightly less than

ten percent of all schools serviced by the program.

The description of the Correeti e Readina Serv ces

component as described in the document, Evaluation_Design_,

1974-1975 Nonpub1ic!_$chools_ProcframL#0_9759e$25, (Board of

Education -f the City of New York, office of Educational

Evaluation, July, 1974), constituted a guide for these
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evaluative observa ions. The Corrective Reacting Se vices

component was described as follows:

"Approximately 15,180 pupils will be_served by this
component. . Licensed Board of Education teachers will
be assigned to conduct corrective reading sessions for
small groups of children in the nonpublic schools.
Standardized diagnostic reading tests will be administered.
From tho Lt.:cults of these tests, the corrective reading
teachers will diagnose the needs ef the children and
prescrie individualized programs to meet these needs.
The corrective reading classes will.be visited by field
supervisors and.the coordinator acting as resource
reading specialists to aid and supervise the corrective
reading teachers.. Teaching approaches will be varied
and materials of instruction will be geared to meet the
needs of the pupils."

During each observation visit, t.t,-c procedures were

followed: a) the principal of the school was vited to

discuss the progra- -:ith the evaluator; b) -ctual classroom

situations were compared with the above description -f what

was to be taking place. In addition, intervi ws were held. -i h

the Coordinator, two field supervisors, the teacher- and

parprofessionals in the schools visited. One training session,

conducted by a field supervisor for a small group of teachers,:

was observed.

READING ACHIEVEMENT RESULTS

Ob'ective: To deter ine whether as a result of partici-
pation in the Corrective Reading component in the Non-
public schools program, the reading achievement scores
of the students will show a statistically significant
improvement., using the real posttest score and the antici-
pated posttest score.

The evaluation deSign for grades two to twelve, pres-xibed

the statistical technique of analysis of variance for repeated

measures to 7ompare real posttest scores with anticipated post-

9
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test scores. In addition, since the pupil participants may

have received services provided by other supportive components,

the same analysis of vari nce design was used to determine

whether the various supportive components had contributed to

reading achievement. Consequently, analyses per grade were

to be conducted for each of the five reading achievement tests

administered in the p:ogram using the following supportive

component categories: (1) Corrective Reading only; (2) Correc-

tive Reading and Clinical Guidance; (3) Corrective Reading

and Speech Therapy; 4) Corrective Reading and Homework Helper;

(5) CorreL ive Reading and two or more other supportive ccmpo-

nents. The flnal data analysis was conducted on four instead

of five supportive component categories because the category

'Corrective Reading and Homework Helper' involved a very small

number of pupils with some grade levels having empty cells.

The evaluation de ign for grade one required that the

real posttest scores be compared with the pretest scores instead

f with the anticipated posttest scores since these pupils had

not been in school long enough to develop a predicted post-

tet. score.

The statistical analyses of reading achievement were

to be conducted on all the pupil participants of the program.

The standardized reading achievement tests selected were admin-

istered according to pupil achievement level within a grade.

The tests admini er-d were: Grade One - Metropolitan Reading

Readiness Test or Stanford Achievement Test Level 1; Grade

Two - Stanford Achievement Test Level Grade Three - Stanford

10
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Achievement Test Level I or Stanford Diagnostic Test Level I;

Grade Four - Stanford Diagnostic Test L vel T; Grades Five

to Eight - Stanford Diagnostic Test Level I or Stanford Diagnostic

Test Level II; Grades Nine to Twelve - Iowa Silent Reading

Test Level 11.

The Reading Comprehension score was used in the statis-

tical analyses of all the tests with the exception of the Metro-

politan Reading Readiness Test for which the Total reading score

was used. The Total Reading Score was analyzed in raw score

form whereas the scores of the other four tests were ana1y7Led

in grade equivalent form. The testing schedule for the school

year 1974-75 consisted of the preprogram measure being admin-

istered in the fall of 1974 and the postprogram measure being

administered in the spring of 1975. For students who continued

in the program from the previous year, the posttest score of

the year 1973-1974 was used as the pretest score for the year

1974-75.

An addendum to the evaluation design was included to con-

sider the impact or contribution of paraprofessional supportive

assistance to pupil reading achieverrent. This addendum was con-

tained in a letter sent by Mr. Wayne Williams (Office of Evalu-

ation) to Mr. Leo W. Rausch (N.Y. State Education Department),

dated July 25, 1974, stating that the above described question

would be analyzed "where such services are deemed to be continuous

and substantial throughout the academic year. The evaluative

procedures to be utilized involved a comparison of the data

collected with the specified criteria of "continuous" and "sub-

stantial" services.

*See "Evaluation Design" cited on page 4 of this report.
4 4
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Chapter III

FI -INGS

The t-..;;r basic ev luation obje--=-ives investigated in

this report were: F) the extent to which the Corrective

Reading Services component had been implemented in accordance

with funding proposal guidelines, and b) whether pupil rea:ainq

achievement, as measured standardized tests, improved

significantly over the school year 1974-1975.

ID LEMENTATION

Selection and Testingi_EL2S2LIEL2

Special efforts were made to determine if eligibility

lists were being adhered to. Results of this inquiry were

positive. Further, the field supervisors regularly checked

on the accuracy of student registers. These student lists

were p-t -date at the time of the evaluative visits. The

total number of the students in the program, in all schools,

had originally been estimated at 15,180. Eventually, the number

reduced to 13, 769. This reduction was due to requests

from a number of schools for more concentrated reading services

for smaller numbers of children.

The standardized reading tests required for diagnostic

and evaluative purposes were adr listsred on schedule and in

accordance with proposal guidelines.. Pupil tests were hand-

scored by the corrective reading teachers themselves, upon

the recommendation of the previous evaluator, in order to

save time and money. In the opinion of the current evaluators,
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economies pertaining to scoring time and scoring costs while

important considerations, are only secondary to:the accuracy

criterion essential for valid diagnosis and valid evaluation.

Supervision_of_ the Program

The coordinator of the program was easily accessible

for evaluative conferences and provided all necessary records

f the Corrective Reading Services component,--The coordinator

fulfilled the function of resource reading specialist in numer-

ous waYs, including monthly visits to the schools to observe

teachers, establishing a resource center consisting of books

and materialS used in the program, and holding conferences

for groups of teachers. The coordinator provided knowledgeable

and sympathetic professional leadership for the teachers and

.field supervisors as well as a srooth and extensive communica-

tion system -ith all program personnel and those in related

supportive f Ct.ona,

The field supervisors were readily available when needed.

Their visits were noted regularly on the Title I personnel

attendance sheets of the schools observed. Immediate assistance

was available for teachers through the office of the coordinator

where telephone contact was possible before, during, and aft,n-

the school day.

The supervisors conducted local, on-going, in-service

training which supplemented the training sessions conducted

periodically by the coordinator for all teachers of the program.

This training was not -Stratified according to experience of the

teachers, as recommended in the previous evaluation report.

13
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ions appeared to be deter ined more by geography

tlian bv experience level, a fact which was quite practical,

and certainly not deleterious to the utility of the sessions.

The supervisors, in general, were an effective unit

in the total program and demonstrated experience, knowled e,

and sensitivity to the needs of children and teachers.

An assistant to the coordinator was assigned in complia cf2

with the recomnendation of the pr vious evaluation report, to

work under the supervision of the coordinator. The assistant

to the coordinator directed the acquisition and delivery of

instructional materials for the schools in the program, which

undoubtedly contributed to the high efficiency

I..bchers

In the

_f the program.

sample of 20 schools visited, 23 teachers were

observed. These teachers were all licensed by the New York

city 3oard of Idu ation. A spot check of the coordinator's

records indicated that copies or the teacherE licenses were on

file. All the teachers visited had had public scho 1 teaching

experience prior to entering the Corrective Reading program.

The education levels varied, with 16 of the 23 teachers inter-

viewed holding a mast rs degree. All the teachers had completed

appropriate levels of course work in the teaching of reading.

The teachers, in general, were pleasant, professional,

and notably positive in attitude in dealing with students.

They worked tactfully and coop ratiivly in dealing with the

principals and other teachers of the host schools. Principals

were generally satisfied with the level of performance of the

teachers of the program. 14
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Ins ructional Prouram

Instructional time varied from one school to another.

Classesranged in length from 45 to 60 lutes. The large

majority of students met twice weekly for their Cor ective

Reading classes.

The instructional methods used by each teacher were

extremely varied. Fundamentally, the teaching was geared to

meeting the needs of individuals. The results of student

testing were used to provide diagnosis of the needs of the

children. Teachers prescribed individualized reading

procrrams as called for in the funding proposal. Teachers

maintained current files on the progress of individual children.

Children were rewarded positively for their accomplishment

both small and large.

Teachers devoted time to word identification and

vocabulary development. Skills were developed both in group

and in individual settings. Application was made of phonics

analysis in the word identi ication process. Special attention

was given to development of vocabulary which was related to

other subject areas. Comprehension skills were similarly devel-

opod. Students -ere trained in recognition of main ideas,

drawing inferences, and discriminating between fact and opinion

in written material. Time was also devoted by the teachers to

sequencing of ideas in a story and to the importance of punctuatio

Work-study habits were emphasized: Students were taught

theorganization of a book, and the use of each of its various

parts. They were taught to locate information and to follow

15



www.manaraa.com

printed d --ctions. Scanning and skimming of textual materials

were also taught.

In accordance with a recoirirnendation contained in the

previous year's evaluation report, first grade classroom teachers

referred pupils in need of additional readiness experience t-

the corrective reading teachers for fo _al diagnosis and prescriptive

readiness experiences.

Paraprofessionals were not present in the _:ajo i y of

the classrooms observed. Where they were in attendance, they

provided useful supportive serviCes for the teachers, performing

. instructional tasks as assigned by the teachers, as well as

a number of purely mechanical and clerical details, which

thus provided the teachers more time for instruction. Teachers

and supervisors provided on the job training, for the paraprofession-

als. In accordance with a recommendation contained in the previous

year evaluation, the coordinator also organized training sessiOns

for paraprofessionals upon request by individual local school

djtricts.

Mato ials and Fac_lities

There were abundant printed materials available to the

asses. Books in paper and hard-cover editions, as well

-xpendable materials were constantly being added to the

already adequate libraries in each of the classrooms. Audio

and visualmaterials had good distribution throughout the

schools. Most schools were equipped with the followings tape

recorder, Language Master, Microfiche, and Rexograph machine.

Since the students were eager to use the reading machines,

16
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Leachers were able to use the machines as an additional means

of reward. In no case was the use of machines s bstitu ed for

the basic function of the teacher.

In the limited time spent in each school evaluationr

t was noted that teachers showed some preforence for one

machine over another. Different machines had greater utility

for different teachers

Facilities provided by the host schools.were generally

good. In cases where the rooms were small, they nevertholess

npre_cnted moru than a fair share of the school's limited

Eeurces.

17
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READING ACHIEVEMENT RESULTS

The Corrective Reading S rvices component was designed

to achieve a statistically sign ficant increase in pupil reading

achievement over the period of the school year 1974-1975. A

t740-way analysis of variance for repeated measures was used

to test the significance of cifforences between real and antici-

pated p sttest scores within the four component categories of:

Corrective Reading; Corrective Reading and Clinical Guidance;

Corrective Readthg and Speech Therapy; end Corrective Reading.

and Two or More alpportive Services Components.

Examination of the analysis of variance results presented

in Table I revealed highly significant differences between real

and anticipposttest reading comprehension scores at all grade

levels witli the exception of grades ten and tunive. (See also

Appendix A for MIR tables.) Since the analysis of variance

computed as a two-way design, the significant mean differences

reported between real and posttest scores occurred within all

of the four component categories utilized in the analysis.

.Mean gains between pretest and posttest scores were

btained by 12 out of 18 grade-test type categories ranging

from six months to 15 months for the school year. Ten of the

12 grade levels involved reported mean gains of seven months

or more thus earning exemplary program status. The exemplary

program status calculated to be seven months gain for seven

months of program treatment namely, the duration between pre-

test and pcsttest .administrations. At grade one on the

Metropolitan Readiness Test the mean was 40.0 raw score points

18
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Table I

Analysis of Variance of Reading Achievement

Using Real Versus Anticipated Posttest Scores

_

Grade Test R Mean Squares d_ F RatioSource

Metropolitan 416 Pretest vs, Poettest 2356,662 1 3102.7710*

Readiness Test Interaction 4.492 3 5.9140*

One Stanford
143 Pretest vs, Poattest 50,640 1 223.62900

Achievement Test
Interaction .202 3 .891

Primary Level I

Two Stanford 177 Real vs. Antic pated 835.909 1 2058013100

Achievement Teat Interaction 2,224 3 5.4750*

Primary, Level I

Three Stanford 691 Real vs. Anticipated 69.380 1 198,736 ***

Achievement Test
Interaction 0.550 3 1,589

Primary Level 1

Three Stanford 1359 Real vs:'Ant cipated 72,349 1 502.43000

Diagnostic Test
Interaction .133 3 0926

Level 1

Four Stanford 1833 Real vs. Anticipced 22,468 1 110.141***

Diagnostic Test Interaction .520 3 2.547

Level 1

Five Stanford 867 Real Vs, AnticIpated 12,112 1 58.625***

Diagnostic Te t Interaction 0.731 3,385*

Level 1

Five Stanford 941 Real vs Anticipated 190.089 1 410.048***

Diagnostic Test Inte ion .289 0.624

Level II

Note 1: Interaction refers to the combined effects of component categories, Corrective Reeding only,

Corrective Reeding and Clinicil Guidance, Corrective Reading and Speech Therapy, Corrective

Reading and Teo or More Supportive Cosionenti, and Real vs, Anticipated Posttest NOM,

Note 2: Analysis of Vnriance for Grade One involved Pretest vs. Postterit scores rather than Real vo,

Anticipated Postteet Sum* Interaction for this grade referred to the combined effecta of

'19
ale above described component categories and Pretest vs. Posttest scores
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Table I (cont.)

Grade

--
Test N Source Mean Squares df F Ratio

Six Stanford
. 144 Real vs, Anticipa ed 6,374 1 24,301***

Diagnostic Test Interaction ,113 3 .431

Level 1

Six Stanford 1609 Real vS. Anticipated 202,981 1 406,133***

Diagnostic Test Interaction 1.902 3 3.805**

Level II

Seven Stanford 100 Real vs, Anticipated 2,186
j. 8.310**

Diagnostic Test Interaction .156 3 .591

Level 1

Seven Stanford 1178 Real vs, Anticipated 94.833 1 106,848***

Diagnostic Test Interaction 1.161 3 1.309

Level II

tght Stanford 21 Real vs, An ipated No value could be computed

Diagnostic test Interaction due to empty cells for two

Level 1 component categories,

Eight Stanford 768 Real vs. Anticipated 54.719 1 40;721 **

Diagnostic Test Interaction .552 3 All

Level II

Nine Iowa Silent 278 Real vs, AntiCipated 45.951 1 35.687'0

Rending Test Interaction 2.118 1.645

Ten Iowa Silent 167 Real vs, Anticipated 3.915 1 1.762

141ding Test Interaction .554 3 ,532

Eleven Iowa Silent 90 Real vs. Anticipated 14.582 1 11.055**

Reading Test Interaction .960 3 .728

TWelve Iowa Silent 04 Real vs, Anticipated 3,332 1 3,390

Reading Test Interaction ,881 3 1,040

***Significant beyond the .011 level,

0,Sign1ficant beyond the .0 level,

*Significant beyond the .05 level.

21
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corresponding to a letter rating gain from E to D level.

-nificant F ratios for the interaction f-ctor reported

in Table I for the following oracle levels, one (Metropolitan

Readiness Test), two (Stanford Reading Achievement Test), five

tanford Diagnostic_Reading Test Level I) and six (Stanford

Diagnostic Reading Test Level II) suggested the need for

further analysis of the mean differences involved. The Inter-

action factor co_prised the product of mean diffe::ences of com-

ponent -ategories and the mean differences between real and

anticipated posttest scores for the same component categorie,,,

within a particular test-type-grade level. 'The ScheffLjost

Roc Test of Mean Differences was uJLed to investigate the signif

cance of the mean differences between four component categories.

The results are reported in Table II.

A comparison of the component category Means for antici-

rated and real posttest ccores with computed Scheff values

revealed no consistent pattern of differences between the Cc

ponents at the four grade levels involved. The specific vari-

ationg obtained are presented within grade levels. Grades C-

T1. (1) The -omponents, Corrective Reading only (cR),

Corrective Reading and Clinical Guidance (CRCG), and Corrective

Reading and Speech Therapy (CRST) entered the program at com-

parable levels,as demonstrated by the anticipated posttest

, 7

means. (2V On the real posttest, CR scored significantly

higher than CRCO and Corrective Reading and Two or More Compon-

ents (CR&TorM). (3) CRST scored the second highest among the

components on the real posttest 7t grade 1 vels one and two and

23
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Table II

Computed Scheff Values for Component Anticipated and Real Posttest Means Per Grade and Test TYPe

Grade

and

Test TYPe

Mean

Type

Corrective

Reading

Only

Mean

COMPONENT

Corrective

Reading and

Clinical

Guidance

N Mean

CATEGORIES

Corrective

Reading and

Speech

Therapy

N Mean

Corrective

Reading And

Two or More

Supportive

Components

N Mean

r

Scheffi Values

Levels

001 .01

Grade One MRT

Grade Two SAT

Primary I

Grade Five SD T

Level I

Grade Six SDRT

Lev4 II

Anticipated

Real

Anticipated

Real

Anticipa ed

Real

Anticipated

Real

232 20.62

232 64.80

764 1.24

764 2.35

44o 3.0

44o 3.21

870 3.91

870 4.65

67 20.39

67 58.03

319 1.23

319 2.11

213 2.78

213 2.99

429 3.66

429 4.34

69 21.49

69 63.29

350 1,15

350 2.24

83 2.83

83 3,16

132 3,68

132 4.32

48 19.27

48 56.02

340 1,06

340 2,13

131 2.70

131 2,79

178 3.76

178 4.23

5.80 4.85

183 .153

216 .18o

20
r
0 .217

24
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significantly higher than CRCG and CR&Tor -grade one.

Grades Five_and Six (1) The components, CR, CRCG, and CRST

did not enter the program at comparable levels as demonstrated

by the anticipated posttest means, with the CR component scoring

significantly higher than the CRCG and CRST components. 2) On

the real posttest, CR scored significantly higher than CRCG,

and CRS.TorM components. 3) CR scored significantly higher

on the real pottest than CRST at grade six, whereas CRST

scored significantly higher than CR at grade five.

A c iterion reference analysis was conducted on grade

one scores on the Metropolitan Read ness Test. The selected

criterion required that 95 per cent of the population involved

would increase from a B or E rating on the pretest to the next

highest letter rating on the posttest. An examination of the

data revealed that the Corrective Reading Services component

scored far beyond criterion expectations. Specifically, the

population was comprised of 416 pupils, 373 (89.7%) scoring

an E rating and 43 (10.3%) scoring a ID rating on the pretest.

The po.ttest scores showed 402 out of the total 416 pupils,

that is, 96.6% of the population, improving in reading achieve-

ment to the extent of moving up one or more letter ratings.

The pupils moved to either D, C, B or A ratings. The fact that

ade One data analysis, whether norm referenced or criterion

referenced, showed sizeable achievement gains, forebodes w 11

for the futur

Concerning the effect or impact of paraprofessional

zupportiveservices upon pupil achievement, several complic-

2 6
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ations were experienced. Analysis of the data indicated that

only 32.2 ner cent of the program pupils had been in classes

serviced by paraprofessionals. Further, in these classes,

Wi e variations in ter s of type and degree of paraprofessional

assistance rendered were recorded. Some paraprofessiorals

provided individual tutorial instruction as well as clerical

supportive services for the te-,cher, uhereas some paraprofesAonals

were engaged almost exclusively in clerical supportive assign-

ments. Consequently the reported paraprof± =,±onaI assistance

in the Corrective Reading Services c_mponent was evaluated

to be neither "continuou-" nor "substantial".

2 7
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Chapter IV

SUMARY OF CP FINDINGS, CONCLUSIONS AND RECO=DATICNS

(Dr- Findin s

1. In considering the implementation aspects of the prog

t was found that the program was veil within the limits estab-

d bv the funding proposal. The instructional program

observed was of high quality. Standards were clearly stated

and the administrative and supervisory staff worked cloely

with the teachers and paraprofesssionals of the Corrective Read-

ing Services component to provide an exemplary reading program.

Some of the principal implementation findings were:

There vas a highly individualized, diagnostic-

prescri-tive m del of instruction in the area of corrective

reading. This individualized instruction took place in a

setting of uniformly small groups of student-,

B. There were efficient proc,dures for the supervision

of teachers.

O. The toacher training program was excellent. This

program of training included guest speakers whose talks broadened

the outlook of teachers to include related areas such as linguistics,

English as a second language, language development, learning

disabilities, and other topics related to the central theme

of reading.

D. Abundant, new, and exciting matrials were constant-

ly being added to the classroom libraries.

E, The coordinator had establi hed an effective

2 8
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em of communication between the co dirator's ofrice

sonnel in the Correu- ive Reading Services program.

F. Teachers were free to use many methods in their

wor1z with children. They were encouraged to adapt themselves

to the needs of pu ils.

C. Teachers used a system of frequent reward,J for

the children, thus de eloping. in them an evident like

for reading.

2. Cut -tending results in the area of reading achievement

characterized the pupils in the Corrective Reading Services

co -onent, thereby meriting exemplary program status.

A. Co parisonr between anticipated posttest scores

on standardized reading tests showed pupil achievement to be

significantly higher than anticipated for all grades with the

exception of grades 10 and 12.

M. Mean aains from pretest to posttest exceeded seven

months or more, for 10 out of 18 grade-test type categories.

C. Comparisons between component anticipated and real

1- test means with computed Scheffe values revealed the absence

of any consistent pattern of significant gain for any co ponent

category.

D . The ±ogram achieved above the selected criterion

level for grade one on the Metropolitan Readiness test.

E . Paraprofessionalstipportime services were administered

to only one-third of the pupil po:ulation. Wide variations

in terms of type and degree of services rendered, resulted

in the evaluation that the services were neither "continuous"

2
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nor 'substantial".

Conclupioris and_ Reco_mendations

The Corrective Readina ServiCes component of the

Nonpublic School umbrella proTram att mpted to improve

the reading achievement level of educationally deprived

pupils in grades one through twelve.

Inveptigation of the extent 'Lc) which the component

program had been implemented according to proposal guidelines

revealed a high degree of correspondence while the area of

pupil achievement in reading revealed outstanding perfor ance

on the whole, the only exception being grades 10 and 12.

The following recommendations are designed to endo-_

the positive features already in Operation and to suggest

changes for features or practices that are considered question-

able.

1. Because of the program's observed instructional

effectiveness and outstanding pupil achievement in reading,

the Corrective Reading Services component of the Nonpublic

School program should be recycled for the 1975-1976 school

year.

2. i.xpand and extend the program to include the

Title I eligible rupils currently excluded.

3. Eypenditures for materials and supplies should be

continued at the proportional levels observed in the operation

of the program during the 1974-1975 school year.

4. The major function of the as isant to the coordi-

nator was the distribution of educational supplies and equip-

3 0
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ment. ContirLuation of this position would insure effi ient

di5!tribution essential to the conduct of a sound educational

program.

5. Teacher preferences si uld be considered with

gard to the sel ction of equipment to be allocated to

particular school.

G. Pupil achievement on standardized tests to be

machine rather than hand scored by program personnel in order

to minimize scoring errors and to maintain objective assessment

procedures.
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CORRECTIVE READING SERVICES IN NONPUBLIC SCHOOLS ESEA TITLE I 1974-1975

FunCtion No. 09-59626

Use Table 30A, for Histor_cai Regression Design (6-Step Formula) for Reading (English); Math (EnglA Reading n-

English); Math (Non-English).

30A. Standardized Test Results.

In the Table below, enter the requested information abOuL the tests used to evaluate the effectiveness of major

project components/activities in achieving desired objectives. This form requites means obtained from scores

iP the form of grade equivalent units as processed hy the 6 step formula (see District Evaluator's Handbook of

Selected Evaluation_ Procedures, p. 45-49). Before completing this table, read all footnotes. Attach additional

sheets if necessary.

Component

Code

Activity

Code

Test

Usedi

Furn Level_ Total

NZI

Grou-

I,D,-.

Number

Testedil

Predicted

Posttest

Mean

Actual

Posttest

Statittical Data

14'010

signif-

icance

Obtained

Value

Of

Pre Pint Pre Post

_Pre_te_st_

Date Mean

Date Me-a

a 0

CI 3 ix' / 3 f 7

.. I 6 73 17 I

ri

.71

Nil0

i PI 8

.k) 7 .7 / to

t 11_

I/ Identify the test used and year of publication (MANS, CAT-70, etc.).

_2/ Total number of participants in the activity.

3/ Identify the participants by specific grade level (e.g grade 31 grade 5), Where several grad s are combined enter

the latt two digits of the component code.

4/ Total number of participants included in the pre and pbsttest calculations_

5/ Specify level of statistical significance obtained (e.g., p < .05;

34
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CORRECTIVE READING SERVICES IN NONPUBLIC4CHOOLS ESEA TITLE I 1974-1975

Function No. 09=59626

Use Table 30A. for Historical Regression Uesiln (6-Step Formula) for Reading English ; Math (English); Readin (Non-

Engli$11): Math Non-English),

30A, Standardized Test Results,

in the Table below, enter the requested information about the tests used to evaluate the effeCtiveness of major

project components/activities in achieving desired objectives. This form.requires means obtained from scores

in the form of grade equivalent units as processed by the 6 step formula (see District Evaluator's Handbook of

Selected Evaluation Trocedures, p. 45-49), Before completing this table, read all footnotes, Attach additional

sheets if necessary,

Component

Code

Aetivilo

Cde

Test

Used'

_

Form Leel_ Total

Nii

GroU

1,D,-

Nunther41

Tested

etest Predicted

Posttest

Mean

Actual

Post_t_es_t_

Statistical Data

Obtained-1°1

Value

of

/

signif.

icance

._ _o t

A

111111111

11111111

Pre Post Pate Mean

Date Mean

i . 7
.

*

_

*
75 141 -IOC

_

-,001

(7

17-6 3_,._75 C e I

icc 7çq g3
.

& c

7 0 ki= 4t # i3

7 )

N

77
_thiiiIit'7.;-1.

1/ Identify the test used and year of publication (MAT-58 CAT,70 stc.).

2/ Total number of participants in the activity,

3/,Identify the participants by specific grade level (0.
. grade 3 gtade 5), Where several grades are combined, enter

the last two digits of the component code.

4/ Total number of participants included in the pre and posttest calculations.

5/ Specify level of statistical significance obtained (e.g., p .05; p s .01),

itiVIte. 4'0 yol,

35
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CORRECTIVE READING SERVICES IN NONPUBLIC SCHOOLS ESEA TITLE I 1974-1975

Function NO. 09-59626

Use Table 30A. for Historice_g_Lii_T_IDesigfi (6-Step Pormula) for Reading (English); Math (English); Reading (Non-

English); Math (Non-English),

30A. Standardized Test Results,

In the Table below, enter the requested information about the tests used to evaluate the effectivcness of major

project components/activities in achieving desired objectives. This form requires means obtained from scores

in the form of grade equivalent units as processed by the 6 step formula (see District Evaluator's Handbook of

Selected Evaluation Procedures; p. 45-49): Before completing this table, read all footnotes. Attach additional

sheets if necessary.

Component

Code

Activi y

Code

Test

Usedl/

Form Level Total

N21

Grou-

I.D.

Number

TestedL'

Pretest Predicted

Posttest

Mean

Actual

Posttest

Statistical Bat;_

Obtained

Value

-f P

Lenl..

signif

icance

Pre Post Pre post Date _e n

Dat_e_ Mean

el '7. 11108' 7

1111f1
,

0

ili e

. ,

90 _

,

_ : %
I "

1/ Identify the test used and year of publication (MAT-58; CAT-70, etc.).

2/ Total number of participants in the activity.

3/ Identify the participants by specific grade level (e.g grade 3, grade 5), Where several grades are combined; enter

the last NO digits of the component code.

4/ Total number of participants included in the pre and posttest calculations.

5/ Specify level of statistical significance obtained (e.g., p .05; pS.00.
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